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CONSTRUCTION OF TEACHING PORTFOLIO MOBILE APP AND ITS

| Ms.Asha Rani Anto Ms. Sonal Thareja ‘

Professor, JG College of Education Principal, JG College of Education

. EFFECTIVENESS ON TEACHING COMMUNITY.

Introduction

Digital portfolios are becoming increasingly popular in classrooms across India.

School administration, teachers, parents, and students are all recognizing the benefits
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Constructing a Teaching Portfolio

I. What goes : i,nto“ N t‘e:a'c':h:irig:\f" S pdﬁfolfé#ﬁ
a. A summary of your teaching roles and responsibilities
b.

A teaching statement, which includes a brief disicus’s e
teaching goals, methods, an d‘,s_‘tifateg‘ies“ _ S

¢. Evidence of éfchti\‘r'e‘téac‘ﬁing{.j‘;_-'_"‘ -,\
2. Shaping the Final Portfolio

3. References

A teaching portfolio is a coherent set of materials that represents your teaching
practice as related to student learning.

Begin your portfolio with a brief
responsibilities and other non-classroo
student learning, such as tutoring,

undergraduate researchers is appropri

description of your teaching roles and
m teaching activities. Any activity that enriches
advising undergraduate students, or

mentoring
ate to include in a teaching portfolio.

The remainder of your teaching portfolio will be structured aro
statement, a coherent description of your

teaching statement summarizes your
examples of your classroom practices.

und the teaching .. 5
goals for student learning, Essentially, the =
teaching experiences and provides detailed

For every "claim"
effective teaching
linked to your goal

about your teaching made in the teaching statement, evidence of 7
must be provided. Items in this section should be strategically E

. . . . . %
s for teaching and learning as described in your teaching statement.

When constructing the portfolio be concise and selective. Decide how and in what
order to present the data you've gathered from students, colleagues, and yo
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Cons-ldc‘r the perspective of your audience and what type of evidence they will find
convineing. The goal is to select, organize, and present the data in a way that brings
the most compelling evidence into focus for your readers. Each piece of cvidcnge
should serve a purpose and support a claim you have made about your teaching.

'.Tea?hil.lg portfoliqs vary considerably depending on their specific purpose, audience,
institutional and disciplinary context, and individual needs. However, the body of a

portfolio is generally about 5-8 pages long and is followed by appendices, which
usually make up about 8-15 more pages.

Teaching Roles and Responsibilities

_ Briefly describe the courses you are teaching or have taught in the recent past,
 including the number of credit hours, whether the course was required or elective, the
number of students, and whether they were graduate or undergraduate. Teaching
activities outside the classroom, such as advising undergraduate students, supervising
- students engaged in undergraduate research, and otherwise mentoring students also
-~ are important to include. By describing your teaching roles and responsibilities, you
vide a context for the reader and set the stage for the main points you'll be making
ut your teaching.

haven't taught much and don't have a collection of course materials from which
can choose, provide a list of three to five courses you anticipate teaching with a
paragraph of each describing the nature of the course, your objectives for student
ning, and perhaps some of the readings or assignments you would use. Don't
about being too exact or stress over whether you'd actually teach the course the
way you described. You won't be held to these descriptions. The goal is to convey
your overall approach to teaching and the processes you'd use to design an intro
ourse or a seminar in your discipline.

Teaching Statement

mply put, your teaching statement is a concise description (no more than a page) of
* the central ideas behind your teaching. When writing your teaching statement, make
clear why, how, and what you teach. It should be one to two pages in length. It
is not an article on teaching and learning but rather a statement that describes your
teaching experiences and explains your teaching practices. Keep in mind potential
_readers and the questions they're likely to have as they read your statement. Here are
four components of your teaching that you'll want to address in your teaching
 statement:

1. Your godls for student learning. What do you want students to be able
to do or learn? Do you want students to learn the fundamental concepts,
develop life-long learning skills or problem-solving strategies” What should

they be able to do after they've taken a class from you? You can speak to a

Scanned by CamScanner




specific course or talk more generally about student le

e arning. Do you have
tierent goals for freshmen, for majors or non-majors?

P . |
2. The methods you use to achieve these goals. What teaching strategies do you

use and why? How do you actively involve students in their own learning?
You should be able to connect learning theory and curriculum design, give
examples of specific strategies or learning exercises, discuss group work or
collaborative learning techniques, and propose new ideas you have for
teaching in your area. You might discuss how different learning environments
or students' learning styles influence your teaching. .

3. The methods you use to assess student learning. How do you know students.
are learning what you want them to learn? How do you assess and evaluaté'
student learning (and your teaching)? What evidence do you have? How dd
your assessment methods relate to student learning and your stated learning
objectives? How do you use student evaluations to inform your teaching?

4. Your plans for developing or improving your teaching. Why is teaching
- important to you? What do you get out of it? How do you assess your
teaching?

Evidence of Effective Teaching

Most institutions will request some "evidence of effective teaching" as part of th
application package. Although there are numerous ways you can document effective
teaching, end-of-semester student evaluations are the most common source.When
selecting, organizing, and presenting your student evaluations, synthesize the numerie
(quantitative). Again, the goal is to connect the "evidence" to the claims you've made
about your teaching. A matrix format is an efficient way to represent your stude
evaluations for one course over several semesters (in most cases, there's no need to
beyond 5 years). Describe the scale (i.e. if the scale is 1-5, state whether 5
"excellent” or "poor"), provide mean ratings, include the course name(s) and the &
number of students in the class as well as the number of students responding to
survey. Representing the data using a matrix format helps the reader ch
improvement and provides a quick overview of your teaching strengths.If the stud
evaluation form allows students to write additional comments, include selected
comments to support the numeric data. You can summarize student comments by
category or you may choose to select 4-6 items from the evaluation form that can be =5
linked to your goals for student learning (as described in your teaching statement) and
include representative student comments that support these items. Stay away from
"personality” indicators (she's cool, he's nice). Instead, choose items that relate
directly to your goals for teaching and student learning (i.e., grades hard, is fair, uses
lots of explanations to help us understand, is accessible, organized, etc.).It's important
to let your reader know that these are "representative” comments; as a caveal you
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Other evidence of effective teaching might include:

Mid-term feedback
Sample course s
Samples of com
Methods used t

(f'or example, TABS)
yllabi, homework assignments, and/or exams

pleted student work (with their permission)
0 evaluate/improve teaching

¥en if the portfolio is for

help make it easier to u
‘Others, the following or

: to follow:

your own developmental purposes, formally organizing it
se for later reflections. If your portfolio is to be evaluated
ganizational material can make the portfolio easier for your

Title page and table of contents

Headings and subheadings that clearly identify and separate the portfolio's
components

In the body of the portfolio, references to material in the appendix, where
appropriate
- Brief explanatory statements accompanying each item in the appendix, where

~appropriate (What is the item's context, purpose, or relationship to what you
- have said in the body of your portfolio?)

portfolio is a living collection of documents and materials, which change over
 depending on your teaching experiences. As you progress through your academic

eer. new items will be added, while other items will be discarded. Once each year.

you update the research and service sections of your curriculum vita, do the

me for the teaching portfolio. It's useful to collect key materials and store them in
ctronic format (scan items if you need to) and store them in "folders" marked
ing, Research, and Service.

ghing  Portfolios Introduction and Overview, Australian Catholic University
pping = a2 Teaching  Portfolio, The Ohio State  University

on, R., Hutchings, P., & Quinlan, K. (1991). The teaching portfolio: Capturing
scholarship of teaching. Washington, DC: American Association for Higher
tion.

aplan, M. (1998).The teaching portfolio. CRLT Occasional Paper Neo. 11, 1-8.
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