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An inclusive pedagogical approach focuses on all students in the
classroom not only the student or students who have been identified
as requiring additional educational support. In this way emphasis
remains on what all learners need to know and the skills they need to
demonstrate their learning. Specifically, Rouse and Florian (2012)
defined ‘inclusive pedagogy' as “an approach to teaching and
learning that represents a shift in thinking about teaching and
learning from that which works for most learners along with
something 'different or additional' for those who experience
difficultics to an approach to teaching and learning that involves the
creation of a rich learning environment characterized by lessons and
learning opportunities that are sufficiently made available to
everyone so that all are able to participate in classroom life™ (p. 18).
.--\dditionall_v, Schaeffer (2008) suggested that a rights-based
Fra111c§\'()1‘k for inclusive pedagogy is nccessary to -'iChit;\'C a truly
ufclusw.'e system of education. This approach advocates inlcrrclalc;J
g e e
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evaluation as ha\'.ing the hig?\cst'posili\'c impact on learning for ]

smdclms. Formative evaluation is described as the use of student

Ieam]‘ng data by teachers to understand and analyzethe effect oftheir

teaching strategies and the impact they are having in class. In ther

report, Goss et al. (2015) suggested that school leaders should

provide teachers with the time tools and the professional leaming

needed to track progress of students and embed targeted tcachiné
into their practice. They propose that targeted teaching will result in
teachers taking responsibility for lifting the performance of all
students - those who are falling behind - as well as students whoare
performing beyond their level of expectations. These authors also
advocate shifting focus from a year level comparisons to how much
progress each student has actually made during the course of a
school year. The work of Hattie (2009); and Goss et al. (2015):1s
important in describing an effective general orientation 10 inclusive
practices, as is the article by O'Neill and Carter (2012) who reiterate
the importance of evidence-based practice. Fundingin the USistied
to teachers finding, appraising and using valid research as a basis fr
theirteaching decisions.
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could be termed ‘evidence-based practice’,

There area numb‘cr of terms used to deseribe this kind of teaching
C_\'clrf \\‘hcu‘ the focus is on assessment and the continuous
mo‘mlnnn!.' of Jearning 1o inform teaching. These terms include
;_lf‘.‘ll()ll Tcscarch. responsive teaching, chinical teaching or
dlr'f'crcm‘med mstruction. The complexity involved in inamu"(iug a
range of leamers with a vanety of experiences, backgrounds, <kills
.mdArlhlllitics poses challenpes tor teachers, The m‘rcs:‘ily ufc.\lcrin;!
for individual difterences in inclusive classrooms has resulted in llt-c
development of pedagogical pracuces that aim 1o ensure that all
students including those with disabilities or difficultics benefit from
the learning environment (van Kraayenoord, Waterworth, & Brady,
2014, For example, Universal Design for Learning (UDL) is'n
framework designed 10 extend access to educational environments.
Differentiated instruction 1s another means of meeting the needs of a
range of leamers through making adaptations and mhodiﬂculions to
the curnculum. Both UDL and differentiated instruction models
advocate a single curriculum that is. as far as possible, accessible to
all leammers given the judicious use of modifications or adaptations,
Scaffolding and Response to Intervention (RTI) are other key
approaches to classroom inclusion. Promoting positive behaviour
(Positive Behaviour Support (PBS) is also evidenced in supportive
inclusive classrooms. Bref review summaries of some effective
recommended inclusive practices are presented below:

Task analyvsis

In task analysis, the task to be learnt by the child is broken up into
small teachable components. The components are sequenced and
each component is transacted to the child. The next component to be
taught is taken up only afler the child masters the initial ones.
Children with special need cover a large range of disabilities. For
each child the basal level and the profile have to be assessed and
accordingly considering his pace of learning the task is to be broken
down. Various activities of daily living as well as academic activities
can be taught through this method.

Team teaching

Team teaching is an approach in which two or more teachers join
together, plan together, teach together and evaluate together. As an
educator, it is essential to work out in the depth that therapists and
doctors give their inputs and how they can be related to education
and behaviour of the child in school. Ininclusive schools the regular
education teacher and the special education teacher also work
together in providing service to children with special need in the
classroom. In inclusive education, meeting the special educational
needs of children is the joint responsibility of the regular teacher, the

special teacher and other prof essionals.

Peertutoring
Peer tutoring involves one-10-one instruction from a student to
another in the tutoring role and the tutee who receives instruction.
Peer tutoring meets the individual needs of the child with disabilities
by providing remedial or supportive instruction. Steps involved in
peer tutoring are as given below: Make an assessment of pupil's
" performance in the class. Prepare a profile of tutee's performance in
all areas of development. Identify the strengths of the pupils in the
class to select peer tutors.

Match the tutor and the tutee. The tutor should be good in the
subject and should bave the skills to transact what the challenged

tutee has to leamn.

Develaping ndapted instructional matenial in advance for use by
the peer tator and tulee, ¢ 1 communication board may be prepared
forachildwith cerebral palsy with communication problems

Organization of short training for tutors to carry out tutoring
clfectively for children with special needs.

Cooperative learning

Cooperative Learning is a strategy used by group’/number of
students to achieve a common goal with mutual collaboration and
support. In an inclusive classroom where a large number of children
with and without disabilitics have been enrolled, children can be
taught with the help of cooperative Tearning in which they have
common goals. If a child with special necd 1s 1o be taught he/she
should be placed with the children who have the sensitivity and skills
to deal with them. All students in the class may have to be oriented
and prepared to work with challenged children. They need to be tald
about the difficulties the child faces and in what ways they can be of
help. Grouping should be such that they help cach other learn, they
work together to seek solutiens to problems and to complete an
assignment. It is opposed (o the existing system of education in the
regular classroom where children are forced to compete against one
another; the educational system encourages children to feam
cooperatively through joint ventures, It is particularly suited to
children with special need as they may feel insecure ina competitive
setting. Children having locomotor disability, leaming dizability and
emotional disturbances often lack the opportunity for social
interaction. They need to develop the skills necessary for positive
peer interaction. Cooperative learning provide opportunities (o
children with special needs as they would take turns, ask questions,
seck assistance, answer questions, offer suggestions, leamn and
display good manners, speak positively about others and correct
others.

The teacherwould operate only as a

e Planner

e Facilitator

e Evaluatorand

e Monitor

After the instructional objectives are laid, the students are grouped
and assigned roles of leader, actor, recorder, evaluator, etc. The
support material to carry out the task is also rotated. The activity
must be conducted in such a way that cach child has to take
responsibility for his own learning. Thus, individual accountability
is ensured. The teacher has to ensure intergroup interaction without
which cooperative learning is meaningless. Monitoring should be
done by the teachers in terms of level ofmastery, completion ofu'sk.
quality and quantity ol work done, peer interactionand coll:xhomnfm
and satisfaction of the group as a whole. Grouping of children with
special need should be done in such a way ‘IW_ the W ‘“_'k goes an
smoothly in the group. It benefits not only children with 51‘“‘?‘
all other children. [t promotes academic
achievement, develop problem-solving skills, ]“3‘_1”5'“" Skl,lls e
pro-social skills: increases motivation, undelsm!uhng. retention zu‘xd
transfer of learning to varied siluulions.~ It provldm: ()p;??ngi%l{y‘I(;r
peer interaction and social imcgrulmn_oi children with dls'abl I’lk‘::. t
ulso sensitizes and orients all children in theclassas they kno‘-‘t g °u1‘
the potentialities of many children with special need W ho n]]a?, %1,\16131;
different appearance. However, teacher should monitor closely

cducational needs but also
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most commaonly used differentiation strategies tend to be those that

do not require prior planning but instead are instigated as on-the-spot
differentiation within the flow of a general whole-class lesson for

n

xample. tepeating or simplifying instructions, providing extra
support or giving specific guidance to some students (Buli-
Helmberg, Nilsen. & Skogen, 2014: Chanetal., 2012; Yuen).

Universal design for learning

Un'f‘;c‘r_\?zl Design for Leamingis a framework for improving and

optimizing teaching end leaming for all students based on insights

into bow humzns Jearn. As van Kraayenoord et al. (2014) stated the

Teacher preparation for inclusive education: Initial teacher

education and in-service learning. The three main principles of UDL

emphasize the responsive use of representation, expression and
engagement, suchthat:

o Muitiple means of representation provide options for perception
’ ’ H ’
%anguagc and symbols and comprehension  ways of acquiring
information;

° Mu!np].e means of expression provide options for physical action
expressive skills and fluency and executive functions ways of

presenting and demonstrating mastery; and

[ ] i ¢ i
!\{ultxplc means of engagement provide options for recruiting

:jn.térest. effort and persistence and self-regulation oﬂ'criné

\:[ : exl'em levels of activity and engagement, ]
Mitchell 5 ;

eames in(%\?b) s:uggcsled UDL as a means of reaching a range of

el & ew Zealand classrooms however Bryant's (2014)

niver i ies 1 i )
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considered nuniversally designed’. Wi Calllion i“"-r,..“__“'u .
concluded that there is some empirical ey lllf:m_.:,,'., ,I’I'M_"', A o, = ”‘r
LD, ps o means of improving student OULCOIy ey |]Pt-u.!v_. " an ‘
Klfl‘rlf,v'ﬁ""""‘l' \k’l\ll?l-\\'()!'!'. and Brady (20 “"’L‘w,ml: ,\”,‘,” ;-,,, s
for All Leamers (PAL) intervention program ”'lucl“llhi’.'"'f- for 1
pl'incipl(‘s‘ ol (BRI with the use of Asaislive l.,]l ’-h‘g],,_“‘ -.' ——
researchers report  the success of PAL -;;:nl,uq;,_l 4 s
Quccn&l.’lnd schools with particular reference '”.ﬂ).u”“:’_ ',,v, ,!,.:,
identificd students ineach class wha V""t.uw;,g‘ F Progre, ,ﬁ
difficultics. Teachers were assisted in their profe. '4,-;'11 lea, plinm
journey through training and ongoing suppon Fr‘/'ial losros, Posiy
prof“cssionnl learning team, While the PAJ, l?-":',-r::”,‘.,:“: the p,, -
over a year, the program was active in classes for "-"!-:‘,’ Drdie vide
terms. Kr:m)'cnonrd et al. (2014) acknowledged ”rTJ * e (2tay
sustained change could take longer than thys pr,,,‘ : foen
recommended a longer-term commitiient to the .g._.,‘[,\_,":_“ 7 ‘
teachers' knowledge and skills and ensuring P‘I"’-"tl"';r_'r;l;,:: Tiezy dzal
1 De
Scaffolding =
Seaffolding refers to instructional support given durng the 1., Ce
process and gradually withdrawn when it 1s no ‘::vv _ a
Inclusive teachers provide these successive levels ’_ Ce
support to help students reach higher levels of com; e ’
skill acquisition than they would have been able 1o i =
assistance. Graham, Berman, and Bellert (2015) am B "
of scaffolding leaming for teachers as: ’ -
e Before teaching, plan how you will supportstudent lzamung heh
e Know your learners: what do they know now and what & = For
need to learn next? A pre-test can provide useful informanon - o
stak

e Instructional clarity is key: what do the students need 1o do 2t
during and after the task?

e Anticipate errors and develop a procedure for error comeaie

e Developaroutine to acknowledge progress and effort

e How will you tap into prior learning and make conn:
students' experiences?

e How will you communicate to students that they can 2=
task, procedure or concept?

Response to intervention (RTI)

2 0D a-

)

<
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An influential model that can also be used to guidé
planning and resource allocation in inclusive classe™
Response to Intervention (also referred as Responss to losT=
Response to Intervention (RTI) is an approa<h e {,)
systematic attention to both early identification of emermpd ==
delays through screening :md' classroom assessment ﬂ,,,‘.‘_-:
intervention using planned and evidence-based J“TL‘A
(McAlenney & McCabe, 2012; Gersten et 2l 2009). 1+ €57
screening and high-quality instruction for every stu
nfonitoring and assessment to identify leaming and 0" "
difficulties as soon as they emerge and timely effective :~u :pé _
to prevent students from fallingbehind(Fuchs&FUC -
in the Untté ~:5i';‘

. Bcsearch on implementation of RTI
indicated evidence of growth in student pf.'rformance. m; o
Cqm;aleliun and reduction in special educational ¢ i

Di Pema, 2007). Response to intervention has bee?
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recent decades, particularly as it applies to identifying low-
achieving students soon afier learning delays or problems emerge.
RTT means providing students with timely, appropriate intervention
(Fuchs & Fuchs, 2006). In Australia, RTI is relevant as a framework
for the systematic planning of curriculum-based assessment,
monitoring and appropriate intervention (Graham & Bailey, 2007).
Itis included in this review of key inclusive practices because of its
emphasis on quality initial teaching experiences and its potential to
inform a responsive, systematic, data-driven approach to the
planning and provision of appropriate support for all students.

Positive behaviour support (PBS)

Positive Behaviour Support (PBS) is also provided through a school-
wide tiered framework of support. Scott. Park and Swain-Bradway
(2007) describe a four-step implementation model for PBS as
focussing on:

Staff being involved in predicting problems and being prepared to
deal with them when they arise.

Developing rules, routines and arrangements to prevent problems
in specific contexts.

Consistent implementation of strategies, rules and routines in
classrooms and schools; and

Collection of data to evaluate the appropriateness of strategies and
subsequent planning based on information collected.

In order for Positive Behaviour Support to be effective, teachers
work collaboratively to provide consistent approaches to behaviour
management in their schools. School-wide behavioural expectations
are established and communicated. Professional learning around
behaviour management and the PBS framework is also fundamental.
For example, Richards, Aguilera, Murakami, and Weiland (2014)
found that leadership and a high level of commitment from all
stakeholders is needed to support the kind of fair and equitable
practices that improve school climate and the academic attainment
of students. School principals are key leaders who influence the
shifts in practice. The aim is a shift from focusing on changing the
behaviour of a few students to the provision of support to all students
in inclusive settings. Leadership and collaboration are required for
the introduction and successful implementation of programs such as
PBS. Without the support of leadership and a consistent approach,
behavioural and academic interventions are unlikely to be
implemented rigorously nor will they be maintained in schools.

Conclusion

Inclusive teaching practices are varied. The selection of particular
strategies or practices depends on teachers' dispositions and their
attitudes towards and understanding of inclusion; their knowledge of
strategies or practices such as team teaching, cooperative
feaming,peer tutoring differentiated instruction, UDL, scaffolding,
réspdnse 1o intervention and positive behaviour support and their

skill at applying these strategies and practices in response to
students' nceds. Effective strategics can bridge the gap between what
schools were doing and what they can do better to make inclusion
partand parcel of a general education program.

Knowing students; knowing content; planning and implementing
teaching strategies: the learning environment; feedback and
reporting; professional learning; engaging with others; self-efficacy
and co-teaching and professional skills are in an aligned way the
steps that can be suggested in nutshell in relation to theory and
practice forinclusive education.

Suggestions

To make inclusion successful :

e Develop clear definitions of inclusion and related terms and use
them consistently.

e Incorporate contecmporary perspectives on inclusion which
emphasize valuing diversity.

e Encourage positive leacher attitudes towards inclusive education.

e Nurture core competencies for inclusive teaching.

e Focus and report on student progress throughout the school year.

o Foster teacher collaboration and professional learning
communities.

e Support teachers in their efforts to make accommodations,
adjustments and modifications to a curriculum that is, as far as
possible, accessible to all learners.
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